Research question(s)

How does knowledge migrate from music and design work to Music and Design pedagogical situations?

-How are skills and capabilities transferred from professional practice to learning situations?

-What is the influence of specific values and beliefs

Music teacher B "Let's start at 6 minutes, because before that it was the assembly of the instruments and during those 6 minutes I was never with the group. From 5'30 onwards, I think I'm seen tinkering in a corner."

Outcomes: verbatims from "self-confrontations"

The "palimpsest" of the "didactics' situation (from Terrien, 2017)

Teaching-learning situations modify the pedagogical content knowledge of both teachers and learners (de Oliveira, 2017;Simons, 2017). How?

This study tries to find indicators that allow understanding the foundations of representations on teaching knowledge.

Depending on the complexity of the teaching situation and on these representations, teachers and students have trouble making connections with a body of knowledge contained in the activity at hand. Three levels of the influence of such representations on teaching appear quite clearly like a "palimpsest" (Terrien, 2017) in which the relationship to knowledge evolves.

Discussion: differences between technical and practical epistemology

Practical epistemology leads teachers to be directive preventing students' actions and, in return, leading teachers to use representations on didactical framework.

The understanding of teachers' impediments foster efficiency in pedagogical situations. This study allows to highlight differences between technical epistemology and practical epistemology.

A technical epistemology approach could shape the knowledge involved in a pedagogical situation.

The perspective of this research is to observe other teaching situations in order to better understand and characterise the phenomena in technical epistemology.

Conclusion: practical epistemology blocking real work on technical epistemology
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"Ah, why this choice? Because this choice, precisely, uh, uh, uh, shows well the, the students who are especially in difficulty. And they're in trouble on that point. The point is really the mechanism of mental planbased projection with the norms of the plan. And, so, so, now, I'm sure… I'm trying to, uh, create this mental mechanism in the student's head. With several methods, so, uh…" Motion
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	Design teacher B

"Absolutely! I… For me, it's really the…, the critical moment when I…, I don't expect them… at all… to tell me 'what…', to define parallels… for me, it's farsighted, parallels… and, at the same time, I realize that I'm unable to define it clearly. And it's a student who, at some point, will get me out of this situation by saying "it doesn't cross'… But, obviously: it doesn't cross. But, so, yes, uh, it's… He… Thank you Logan for, so, for this… explanation."

Music teacher A

"Because I realized, [...] and that typically there, we see Virgile and Quentin who wonder about the fingerings, who ask questions, at the same time Virgile tries to call me, I… I don't answer him clearly, I keep going, on my way, [...] and that's it."