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The COVID-19 pandemic has led to worldwide restrictive measures, raising concerns 
about mental health in young adults who were not particularly vulnerable to the virus itself. 
This study investigated the impact of these restrictions on mental and cognitive health of 
university students, and tested the efficacy of a brief online mindfulness meditation 
intervention in countering psychological distress and improving attentional abilities. 
Ninety-six university students forced into remote learning due to COVID-19 pandemic 
restrictions and with no experience in meditation were randomly assigned to either a 
passive control group (n = 48) or to an experimental group (n = 48) following daily, for 
17 days, an online mindfulness intervention (10–20 min per day). Due to drop-out, 38 
participants in each group were finally analyzed. Pre- and post-tests assessed participants’ 
mental health (psychological well-being, depression, anxiety, stress) and attentional 
abilities. The analysis of baseline data in comparison with normative scores and 
pre-pandemic statistics confirmed the expected psychological distress, but it did not 
reveal any attentional deficits in our participants. Pre-post change scores analyses showed 
a reduction in stress (p = 0.006, ηp

2 = 0.10), anxiety (p = 0.002, ηp
2 = 0.13), and depression 

(p = 0.025, ηp
2 = 0.07), and an improvement in well-being (p = 0.013, ηp

2 = 0.12) in the 
experimental group, but not in the control group. In both groups, no significant effect was 
found on attentional abilities. Our results confirmed the psychological vulnerability of higher 
education students in the midst of the remote learning period during the second COVID-19 
lockdown in France, while suggesting preservation of attentional functioning. Although 
the tested mindfulness intervention did not enhance the attentional abilities in already 
good performing students, it did promote their mental health. This study offers additional 
evidence on the feasibility and efficacy of mindfulness-based interventions in students 
during psychologically straining periods, like the COVID-19 pandemic.

Keywords: mindfulness meditation, COVID-19 lockdown, mental health, attentional abilities, online practice, 
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INTRODUCTION

The COVID-19 pandemic has led to the adoption of 
unprecedented restrictive measures throughout the world. In 
France, to the date of the present study, two successive nationwide 
lockdowns have been imposed: from the 17th of March to 
the 11th of May 2020, and from the 30th of October to the 
15th of December 2020. During these lockdowns, remote 
working and learning were the rule, with an imposed physical 
distancing unavoidably leading to social distancing. Such social 
isolation is known to be  one of the key factors that could 
lead to increased mental health concerns (Killgore et al., 2020), 
especially in university students who are not particularly 
vulnerable to the virus itself (Hamza et  al., 2021).

An online survey conducted by the French National Public 
Health Agency on 2000 adults (French Public Health Agency, 
2021) showed the psychological impact of the pandemic on 
mental health. It revealed that at the beginning of the second 
lockdown, the prevalence of anxiety states increased (20.8% 
vs. 13.5% in 2017), and the prevalence of depressive states 
doubled (20.6% vs. 9.8% in 2017) as compared to outside the 
pandemic. This same survey found that, among the surveyed 
age groups, the 18–34 years age group was the most 
psychologically impacted with 28.25% of this population affected 
by depressive states (vs. 22.5% for 35–49 years, 18.5% for 
50–64 years, 14.4% for 65 years and more) and 26.9% affected 
by anxious states (vs. 23% for 35–49 years, 17.5% for 50–64 years, 
14.3% for 65 years and more). The psychological vulnerability 
of French university students in the midst of the COVID-19 
pandemic was also confirmed by a separate study reporting 
high levels of stress and anxiety in this population (Husky 
et  al., 2020). Interestingly, such high prevalence of mental 
distress in the younger adults group was not present in 
pre-COVID-19 published data (Léon et  al., 2018), with the 
18–24 years age group and the 25–34 years found to be  less 
impacted (15.1% and 14.0% respectively) than the 35–44 years 
(15.6%). Similar findings highlighting the psychological 
vulnerability of university students in the midst of the pandemic 
were also reported in many other countries over the world 
(e.g., Jordan: Al-Tammemi et  al., 2020; Ethiopia: Aylie et  al., 
2020; Pakistan: Salman et al., 2020; United States: Son et al., 2020).

Knowing the close relationship between emotions and 
cognitive processes (Tyng et  al., 2017), and the effects of 
changing learning environment and habits on cognitive abilities 
and academic performance (Shamaki, 2015; Di Pietro et  al., 
2020), we could expect pandemic-related restrictions to induce 
cognitive difficulties in students. One key link to learning and 
academic achievement is attention. It is in fact not possible 
to understand, learn, or remember something that we  do not 
attend to. Both in-person and online learning situations require 
goal-directed focused and sustained attention, which can 
be  impaired by anxiety, depression, and stress (Eysenck et  al., 
2007; Tyng et  al., 2017; Keller et  al., 2019). Emotions play 
also an important role in selective information processing 
through the neural connectivity between the amygdala and 
the prefrontal cortex (Pessoa and Adolphs, 2010). Therefore, 
although it was not yet experimentally shown in the context 

of the current pandemic, we  expected that the aforementioned 
psychological negative impacts of the COVID-19 restrictions 
on university students would go hand in hand with attentional 
deficits. Altogether, this could seriously compromise students’ 
mental health, as well as hinder their academic progress. 
Although this latter aspect was not directly assessed in our 
study, we  know from previous research that stress (Oduwaiye 
et  al., 2017; Cibrian-Llanderal et  al., 2018), depression 
(Muhammed et  al., 2018; Awadalla et  al., 2020), and anxiety 
(Vitasari et  al., 2010; Awadalla et  al., 2020) are risk factors 
for poor academic performance or even failure.

Given the seriousness of mental health threat and the 
potential cognitive difficulties that could be  posed by this 
ongoing pandemic (or any future similar crisis), there is an 
urgent need to identify preventive and interventional strategies. 
Indeed, countering such collateral consequences is not trivial 
and should be  a global priority. To this purpose, we  tested 
in this study a non-pharmacological self-management solution 
based on mindfulness meditation (MM), which can be  used 
as prevention or treatment strategy. MM is a secular mental 
practice originating from Buddhism. It consists in training 
one’s attention to be  fully drawn to the immediate moment 
with a sense of curiosity, openness, and acceptance (Bishop 
et  al., 2004; Kabat-Zinn, 2017), or said differently, observing 
one’s sensations and experiences with equal receptivity regardless 
of their affective content, without trying to retain the pleasant 
ones and/or reject the unpleasant ones. MM practice aims at 
developing the trait of mindfulness, that is a self-awareness 
of the present experience, including one’s thoughts, feelings, 
and sensations, without any judgment, filter, or expectations 
(Bishop et  al., 2004; Kabat-Zinn, 2017). Accordingly, by 
developing a non-elaborative and non-reactive awareness, the 
meditator supposedly becomes an observer of their own mental 
activity and interactions with the world resulting in reduced 
automatic responses (Maran et  al., 2021).

MM can be  practiced face-to-face or online through 
smartphone application or audio recordings. Such interventions 
are feasible in university students, as reported by previous 
studies using subjective measures like self-reported adherence, 
outside the particular context of a pandemic (Cavanagh et  al., 
2018; Danilewitz et al., 2018). Similar reports during COVID-19 
are still lacking, except one promising study in first-year 
psychology students concluding that MM online interventions 
may be  pathway to buffer the mental health burden derived 
from the COVID-19 pandemic (González-garcía and 
López, 2021).

During MM practice, the meditator develops an attitude 
of decentering and non-attachment, resulting in a reduction 
or even suppression of the normative relationship between 
internal experiences (e.g., thoughts) and other internal 
experiences (e.g., sad feelings) or between internal experiences 
and resulting behaviors (e.g., anger and aggressiveness; Levin 
et  al., 2015). This attitude also lead to a reduced reactivity to 
unpleasant hedonic tone (Hadash, 2016). The development of 
this tempered attitude fosters the acceptance of emotions and 
facilitates their regulation (Vago and Silbersweig, 2012; 
Malinowski, 2013). MM practice has positive impacts on mental 
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health (for reviews see Keng et  al., 2011; Spijkerman et  al., 
2016). Empirically, MM practice has been found to reduce 
depression, stress and anxiety, and enhance psychological well-
being and positive affect in the general population (e.g., Shapiro 
et  al., 2005; Grossman et  al., 2010; Josefsson et  al., 2011) and 
in students (e.g., Ratanasiripong et  al., 2015; Zollars et  al., 
2019), even when practiced online (e.g., Tkatch et  al., 2017; 
Cavanagh et  al., 2018; Walsh et  al., 2019). In the context of 
COVID-19 pandemic, encouraging results have been found 
regarding the psychological benefits of online MM in general 
population (Green et  al., 2021; Khandelwal, 2020; Lim et  al., 
2020; Matiz et  al., 2020; Sanilevici et  al., 2021; Zhang et  al., 
2021). In students, a recent study showed the feasibility of a 
brief online Mindfulness and Compassion-based Intervention 
and highlighted its benefits on stress, anxiety and self-compassion 
(González-garcía and López, 2021). It was conducted with only 
first-year psychology students during the first COVID-19 
lockdown in Spain without including however a control group. 
Hence, it is not yet demonstrated if an online MM practice 
can help higher education students to cope with psychological 
difficulties due to the COVID-19 pandemic, or a similarly 
mentally straining period that adds to the usual stress faced 
by students.

On the cognitive level, the consequences of the pandemic 
on the attentional abilities of university students are not yet 
established. Furthermore, no evidence exists on the benefits 
of MM practice on attentional abilities in this context, neither 
in the general population nor in the higher education students 
who had to cope with the pandemic-related restrictions including 
remote learning. Nevertheless, the aforementioned 
interdependence of emotions and cognitive processes (Tyng 
et  al., 2017) may suggest that mentally distressed students 
could also be  exposed to attentional deficits. Current literature 
is supportive of positive short and long-term effects of MM 
practice on cognitive functions (for reviews see Chiesa et  al., 
2011; Gallant, 2016; Cásedas et  al., 2019). Knowing that the 
two main components of mindfulness are orientation to 
experience and self-regulation of attention (Bishop et  al., 2004; 
Lutz et  al., 2008), attentional abilities are considered to play 
a central role in MM (Bishop et  al., 2004; Malinowski, 2013). 
They have also been repeatedly shown to improve with MM 
practice, both in the general population (e.g., Moore and 
Malinowski, 2009) and in students (Ching et  al., 2015), even 
after a short intervention (e.g., Zeidan et  al., 2010; Norris 
et  al., 2018). These attentional benefits were also observed 
with online MM practice (Spadaro and Hunker, 2016; Walsh 
et  al., 2019). Accordingly, we  contend that an online MM 
practice would help students cope with their potential attentional 
difficulties during the remote learning period imposed by the 
COVID-19 pandemic.

Therefore, the overarching objective of this study was to 
investigate the effects of a brief online MM intervention (MMI) 
on the mental health and attentional abilities of university 
students during the lockdown and the remote learning period 
imposed by the restrictions related to the COVID-19 pandemic. 
To this end, during the second French lockdown (end of 2020), 
we  compared an experimental group of university students 

that completed a brief online MMI to a passive control group 
of the same population on different psychological and attentional 
measures that were collected at baseline and after the end of 
the intervention. The MMI was managed through the University 
online platform, and consisted of guided meditation sessions 
that were provided through audio recordings. Their content 
was selected from conventional MM exercises to target the 
components that were most relevant to the difficulties that 
university students faced during the studied COVID-19 period 
(see details in the Materials and Methods section). We objectively 
measured the adherence of the MM group to the intervention 
in order to assess the feasibility and suitability of the proposed 
intervention. In the psychological domain, we  were interested 
in stress, anxiety, depression, and well-being. In the cognitive 
domain, we  were interested in attentional processing and 
concentration capacities. Compared to outside the pandemic, 
we  expected to observe poor mental health and reduced 
attentional abilities in our cohort at baseline (i.e., during the 
remote learning period imposed by the pandemic crisis). 
Furthermore, we  expected the MMI to enhance the mental 
health and eventually the attentional abilities of the experimental 
group, relative to the passive control group participants.

MATERIALS AND METHODS

Participants
One hundred volunteers were assessed for eligibility. They were 
recruited through e-mails and social media platforms (e.g., 
Facebook) among the students of the host institution. They 
were university students in their second or third undergraduate 
years or first graduate year. The inclusion criteria were: (i) 
actively undertaking a university degree that was switched to 
remote learning (fully or ≥3 days per week) for at least the 
past 4 weeks and the coming 4 weeks, due to governmental 
restrictions imposed to face the COVID-19 pandemic, and 
(ii) not having previous or current experience in MM. Prior 
to their enrollment, all participants were given detailed written 
information about the study, without stating its precise objective 
or the underlying hypotheses. They all gave their written 
informed consent to the experimental procedure that agreed 
with the Declaration of Helsinki and was approved by the 
Ethics Committee for Research in Science and Techniques of 
Physical and Sports Activities (CER STAPS no IRB00012476- 
2020-25-11-70).

After the exclusion of four participants who have been 
already practicing MM, the remaining 96 students were randomly 
allocated to the passive control group (n = 48), or to the MM 
group who followed the online MMI (n = 48). Specifically, a 
non-stratified randomization was conducted via an algorithm 
implemented in MATLAB R2018b (MathWorks, Natick, MA, 
United States). In the MM group, six participants never activated 
their personal account to follow MM sessions and four 
participants dropped-out during the intervention. All six did 
not complete the post-tests. In the control group, 10 participants 
did not connect to complete the post-tests. Finally, due to 
drop-out, complete results (pre- and post-tests) were obtained 
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for 38 participants in the MM group (23 woman, mean ± SD: 
22.43 ± 2.44 years) and 38  in the control group (12 women, 
mean ± SD: 21.83 ± 4.13 years), with one participant of the control 
group excluded from the cognitive analysis as their cognitive 
test was not completed in due time. The Consolidated Standards 
of Reporting Trials (CONSORT) flow diagram of the study 
can be  found in Figure  1.

Procedures
The present experiment was fully conducted online and managed 
through the secured digital workspace platform of the host 
University. It lasted 17 consecutive days during the second 
French lockdown due to the COVID-19 pandemic and before 
Christmas holidays, from the 30th of November 2020 to the 
16th of December 2020. Only the last 2 days were out of 
lockdown. However, an imposed curfew between 8 pm and 6 
am remained, and there was no change in the remote learning 
obligation for university students. Participants were randomly 

assigned to a control group with no specific intervention or 
an experimental group (MM group) following the online MMI.

Assessment
All participants underwent a remote psychological (stress, 
depression, anxiety, well-being) and cognitive (attentional 
abilities) assessment at the beginning (pre-tests) and the end 
(post-tests) of the study. For both control and experimental 
groups, the pre- and post-tests were phased, respectively, during 
the 2 days preceding and following the MMI, ensuring that 
participants completed their post-tests before Christmas holidays 
and upcoming potential national alleviation of COVID-19 
restrictions. The day before the pre- and post-tests, the 
participants were reminded by e-mail of their individual 
assessment time slot and the general requirements for completing 
the tests: seated comfortably, alone in a quiet room away from 
distractions, and using the same computer equipment in post- 
and pre-tests. On the day of the planned test, the participants 

FIGURE 1  |  Consolidated Standards of Reporting Trials (CONSORT) flow diagram.
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received an e-mail with their individual internet links that 
allowed them to complete their tests at the fixed time.

Participants of the experimental group followed their daily 
mindfulness intervention, after logging in with their personal 
username and password, which allowed us to keep a daily log 
of their participation. They also completed a short survey just 
after their meditation session evaluating the extent to which 
they managed to follow the intervention.

Interventions
Participants of the control group were instructed to continue 
with their normal daily activities. Participants of the MM group 
were proposed a daily online mindfulness practice session which 
lasted around 10 min on the first day and during the weekend 
(Sunday and Saturday), and around 20 min during the week (from 
Monday to Friday), over a 17-day period. On the first day of 
the MMI, an introductory meeting with the experimental group 
was organized via the videoconferencing platform Zoom using 
the University license, followed by the streaming of the first online 
guided-mindfulness meditation session. The following days, the 
audio recording was posted on the secured online page of the 
study hosted by the University’s digital workspace platform with 
exclusive access to the members of the MM group. After logging 
in, the participants played the recording providing them with 
the general instructions followed by the MM exercise of the day. 
At the end of the session, participants were invited to grade how 
well they managed to follow the session. The daily recording 
was available from 6 pm to 11 pm hence allowing each participant 
to login and follow the meditation practice at their convenience.

The recordings and their content were chosen and provided 
by a meditation instructor who trained in several meditative 
practices including Mindfulness-Based Stress Reduction (MBSR) 
and Vipassana. He  has 6 years of experience in online guided 
mindfulness meditation practice through a mobile application 
he founded and through which he collaborates with the director 
of the Mindful France Institute, a psychiatrist trained in 
mindfulness-based therapies. All of the sessions lasted around 
10 or 20 min and followed a similar structure: a short introduction, 
general instructions (posture, distractions, focus on the breath), 
and then the proposed exercise followed by a phase-out 
conclusion with general recommendations until the next session. 
Sessions addressed three main topics chosen in accordance 
with the reported psychological difficulties encountered by 
students during the COVID-19 pandemic: (i) the consciousness 
of breathing, (ii) the development of positive emotions, and 
(iii) the development of acceptance. Breathing exercises, inspired 
by fundamental MBSR programs, were chosen to initiate to 
the practice. In breathing exercises, attention is focused on 
the sensation of the breath to avoid distractions and redirect 
awareness in a non-reactive and non-elaborative manner to 
the present moment. In positive emotions exercises, visualization 
is used to consciously orient thoughts toward enthusiasm, hope, 
and happiness-inducing situations. Acceptance exercises aimed 
at learning how to better tolerate pain, difficulties, negative 
emotions, and sensations, without judging, avoiding and/or 
amplifying them. The detailed content and organization of all 
the sessions are reported in Supplementary Table  1.

The participants who did not connect to the University’s 
digital workspace platform or forgot to complete the daily 
survey were contacted the next day to remind them of the 
importance of regular practice and the completion of the post-
meditation survey, as well as to encourage them to participate 
in the upcoming sessions. Furthermore, all participants received 
regular motivational newsletter e-mails including links to short 
videos or texts with general information about meditation and 
mindfulness-inspired recommendations and quotes.

Measures
Adherence to the MMI
We first measured the completion rate of the MMI, i.e., the 
percentage of participants of the MM group who completed 
the pre- and post-tests. Secondly, the adherence rate to MM 
sessions was objectively measured through the connections log 
to the University’s digital workspace platform and the completion 
of the daily psychological questionnaires and/or the survey. 
The content of the survey was not analyzed. It was only used 
to ensure that the participants had followed the MM session.

Mental Health
Stress, Anxiety, and Depression
The French version (Donald, 2012) of the Depression Anxiety 
Scale 21 (DASS21; Henry and Crawford, 2005), derived from 
the DASS42 (Lovibond and Lovibond, 1995) was used to assess 
stress, anxiety, and depression severity during the past week. 
Seven items were used to assess self-reported stress (e.g., “I 
found it hard to wind down”), seven items assessed self-reported 
anxiety (e.g., “I was aware of dryness of my mouth”), and seven 
items assessed self-reported depression (e.g., “I could not seem 
to experience any positive feeling at all”). Participants responded 
to each statement on a four-point Likert scale from 0 (“never”) 
to 3 (“almost always”). Following the procedure indicated by 
Henry and Crawford (2005), we derived a score for each subscale 
(depression, stress, and anxiety) by adding up its seven items. 
These scores were calculated at pre- and post-tests for all 
participants of both groups, and the higher the score on depression, 
stress, or anxiety, the stronger the associated severity and 
symptomatology. Cut-off scores (Lovibond and Lovibond, 1995) 
have been proposed to define the degree of severity relative to 
the population, for stress, anxiety, and depression subscales: (i) 
normal (≤7, ≤3, and ≤4, respectively), (ii) mild (8–9, 4–5, and 
5–6, respectively), (iii) moderate (10–12, 6–7, and 7–10, 
respectively), (iv) severe (13–16, 8–9, and 11–13, respectively), 
and (v) extremely severe (≥17, ≥10, and ≥14, respectively).

Psychological Well-Being
The French version (Trousselard et  al., 2016) of the Warwick-
Edinburgh Mental Wellbeing Scale (WEMWBS; Tennant et  al., 
2007) was used to assess psychological well-being during the 
last week. This self-assessed questionnaire consists of fourteen 
items (e.g., “I have been feeling useful”). Participants responded 
on a five-point Likert scale from 0 (“none of the time”) to 4 
(“all of the time”). By adding up the 14 items as indicated 
by Tennant et  al. (2007), we  derived a general psychological 
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well-being score at pre- and post-tests for all participants of 
both groups. The WEMWBS scale does not have established 
cut-off points to distinguish between poor, average, and good 
mental well-being. The recommended approach by the Warwick 
Medical School is to compare the obtained scores against those 
of a comparable population to determine how far they fall 
away from the mean. Since we  were specifically interested in 
French students, we  compared the obtained scores with the 
mean reported in Trousselard et  al. (2016) for this population, 
that is 51.88. A higher score than 51.88 indicates better 
psychological well-being and, conversely, a lower score indicates 
poorer psychological well-being.

Attentional Abilities
Attentional abilities were assessed with the D2 test (Brickenkamp, 
1962). It is a widely used cancelation task to measure attention 
and concentration abilities (Brickenkamp and Zilmer, 1998). It 
consists in crossing out targets (the letter “d” with two dashes 
below and/or above it) while ignoring irrelevant distractors (the 
letter “d” with one or three dashes, the letter “p” with one, 
two, or three dashes under and/or below it). In this study, 
we  used the D2-R (Brickenkamp et  al., 2016) a computerized 
version implemented in French (Hogrefe Testsystem, HTS 5, 
Hogrefe Editions). Its internal consistency was shown for a 
European population of 18–55 years old, as well as its good 
test–retest reliability with students (Brickenkamp et  al., 2016). 
At pre- and post-tests, all participants completed 14 successive 
series including six lines of ten characters. In each series, 
participants had to cross as many targets as possible in 20 s 
while scanning row by row from left to right. For each series, 
three main scores were calculated: (i) rate of processing (TN) 
corresponding to the Total Number of targets scanned at the 
final cancelation, (ii) Concentration Capacities (CC) corresponding 
to TN minus the number of errors of omission (targets not 
canceled, EO), and minus the number of errors of confusion 
(distractors canceled, EC): CC TN EO EC= − − ,  and (iii) accuracy 
(E%) which corresponds to the percentage of error, i.e., the 
sum of EC and EO divided by TN: % ( ) / 100.E EO EC TN= + ×  
The individual scores were then summed across the 13 series 
(systematically excluding the first one usually related to an 
adjustment period) and standardized to T-scores relative to the 
European age-specific population. With this quotation, scores 
are comprised between 25 and 85, with the mean at 50. For 
a T-score of 50, 50% of Europeans of the same age present a 
superior score and 50% an inferior one. The farther (higher or 
lower) the T-score is from 50, the more or less the measured 
performance is away (superior or inferior) to the average observed 
performance of the corresponding population.

Data Analysis
The collected data were processed with MATLAB R2018b 
(MathWorks, Natick, MA, United  States) and Microsoft Excel 
2010 (Microsoft Corporation, Impressa systems, Santa Rosa, 
California, United  States) and statistically analyzed using 
STATISTICA (version 12, StatSoft Inc., Tulsa, OK, United States) 
software.

For the three variables of the D2-R (TN, CC and E%), 
and in each group and test, we  ensured that none of the 
analyzed values were outliers (< or > to mean ± 3 × SD). No 
outliers were accordingly detected. However, one control group 
participant was excluded from the D2-R analysis because of 
a delay in the completion of the post-test.

The scores of the D2-R and psychological variables are 
reported as means with within-subject correlation-adjusted error 
bars (M ± CI), with CI representing the 95% CI normalized 
to account for the within-subjects design (Cousineau, 2005; 
Cousineau et  al., 2021). We  computed pre-post intervention 
change scores for all cognitive and psychological measures 

,( )variable posttest pretestScore Score∆ = −  which are reported as 
means with SD (M ± SD).

After ensuring normality for all variables, we first analyzed 
between-group baseline differences (MM group pre-tests 
compared to control group pre-tests) using t-tests or chi-squares 
comparisons. To reduce the risk of Type 1 error due to 
multiple comparisons, we used the Holm-Bonferroni correction 
method (Holm, 1979). The adjusted-value of p are accordingly 
reported for significant t-tests. The variables for which 
statistically significant baseline group differences were found 
were included in the following analyses as covariates (i.e., 
sex and all psychological variables, see Cohort Characteristics 
and Between Groups Baseline Comparisons section). Secondly, 
we studied between-group differences on pre-post intervention 
change scores )(∆variable  for all the cognitive and psychological 
measures while controlling for baseline scores differences 
using a one-way analysis of covariance (ANCOVA; see Cavanagh 
et al., 2018 for a similar procedure). To ensure that ANCOVA 
was appropriate for the data, we  verified the homogeneity 
of regression slopes for each outcome variables and the 
independence of covariates and intervention effect. When the 
non-interaction assumption of the slopes was not verified, 
the violator score was transformed to an independent factor 
and included in a two-way ANCOVA with an interaction 
term between the studied factors. If effects were significant, 
Newman–Keuls post hoc comparisons were conducted to search 
for significant pairwise differences. The level of significance 
was set to 5% (p < 0.05). Effect sizes are reported as partial 
eta square (ηp

2). For the sake of brevity, only values of 
significant effects are reported in the Results section.

Internal consistency of psychological measures (stress, depression, 
anxiety, well-being) was analyzed using McDonald’s omegas in 
the JASP software (version 0.14.1, JASP Team, Amsterdam, 
Netherlands). McDonald’s omegas were used in the present study 
instead of Cronbach’s alphas because the latter have the tendency 
to over- or underestimate reliability (Dunn et  al., 2014).

RESULTS

Cohort Characteristics and Between 
Groups Baseline Comparisons
Stress, anxiety, and depression scores of the final sample 
(N = 76) were in the “mild” category, respectively (M ± SD) 
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8.97 ± 5.00, 4.45 ± 3.69, 6.14 ± 4.88. Among them, the percentage 
of participants with severe to extremely severe scores was 
24% for stress, 20% for anxiety, and 18% for depression. The 
well-being score of the WEMWBS of the final sample was 
(M ± SD) 47.30 ± 7.13, with 70% of participants presenting a 
score below 52.

TN, CC, and E% of the D2-R test of the final sample (N = 75) 
were, respectively, (M ± SD) 51.59 ± 9.21, 50.69 ± 8.94, and 49.29 ± 8.92.

Regarding between groups characteristics, t-tests showed 
that MM and control groups were not significantly different 
regarding age [t(74) = −0.779, p = 0.438], but were significantly 
different regarding sex [chi-square test: χ2 (1,76) = 6.408, p = 0.011, 
adjusted p = 0.013]. Cohort characteristics, as well as means 
and confidence intervals for stress, anxiety, and depression, 
well-being, and attention abilities at the pre-test for each group 
are presented in Table  1. Compared to the control group, the 
MM group had statistically significant higher stress [t(74) = −3.05, 
p = 0.003, adjusted p = 0.010], anxiety [t(74) = −3.31, p = 0.001, 
adjusted p = 0.007], depression [t(74) = −3.56, p < 0.001, adjusted 
p = 0.008], and lower well-being scores [t(74) = 2.55, p = 0.013, 
adjusted p = 0.0.017], but comparable performance in the D2-R 
test at baseline. Accordingly, sex and all psychological variables 
were used as covariates in the subsequent analyses of 
change scores.

Adherence to the Online Mindfulness 
Intervention
The completion rate of the MM group was 79% (n = 38/48). 
Eight among the 10 participants of the MM group who did 
not complete their post-tests did their pre-tests. Hence, the 
rate of participants of the MM group who dropped-out from 
the study was 16.7% (n = 8/48).

The participants of the MM group that adhered to the 
protocol (n = 38) followed on average 81.75% (SD = 14.1%) 
of the sessions (representing 14 ± 2 sessions), with 66% among 
them completing at least 82% of the total number of sessions, 
and none following less than 59% of the sessions (10/17  
sessions).

Stress, Anxiety, and Depression
In the final sample, we found good internal consistency (McDonald’s 
omega) for the stress, anxiety, and depression subscales at pre- 
(respectively, 0.86, 0.79, and 0.87) and post-tests (respectively, 
0.86, 0.71, and 0.90). Group scores of the DASS21’s three subscales 
at pre- and post-tests are depicted in Figures  2A–C.

For the change score of the stress subscale ,( )stress∆  
the ANCOVA showed a significant main effect of group 
after controlling for baseline differences [F(1,69) = 7.97, 
p = 0.006, ηp

2 = 0.10], with a reduction in stress level observed 
for the MM group (∆stress  = −2.26 ± 3.58; control group: 
0.32 ± 2.77).

For pre-test scores of anxiety and depression, homogeneity 
of regression slopes assumption was not verified; they were 
hence transformed to an independent factor with a cut-off 
of 5 for anxiety and 6 for depression (cf. Materials and 
Methods section for cut-offs scores). This led to two baseline 
levels: (i) high anxiety/depression level (grouping moderate, 
severe, and extremely severe scores), and (ii) low anxiety/
depression level (grouping normal and mild scores). The MM 
and control groups’ distributions under this classification are 
represented in Figure  3. For the change score of the anxiety 
subscale ,( )anxiety∆  the factorial two-way ANCOVA showed, 
after controlling for baseline differences, a significant main 
effect of group [F(1,68) = 9.94, p = 0.002, ηp

2 = 0.13] with a 
reduction in anxiety score observed for the MM group 
(∆anxiety  = −1.61 ± 2.95; control group: 0.42 ± 2.06), and a 
significant main effect of baseline level [F(1,68) = 4.29, p = 0.042, 
ηp

2 = 0.06] with a reduction in anxiety score observed for the 
participants presenting a high-anxiety level at baseline 
(∆anxiety  = −2.28 ± 3.35; low group: 0.24 ± 1.91). It also showed 
a marginally significant group × baseline score interaction effect 
[F(1,68) = 3.79, p = 0.055, ηp

2 = 0.05]; the post hoc decomposition 
showed significant differences between change scores in 
MM-high participants relative to the MM-low (p < 0.001), 
control-low (p < 0.001), and control-high (p = 0.001) participants, 
with the MM-high showing the greater anxiety reduction 
(∆anxiety  = −3.24 ± 3.09, compared to MM-low: −0.29 ± 2.10, 
control-low: 0.60 ± 1.71 and control-high: −0.25 ± 3.11). For 
the change score of the depression subscale ,( )depression∆ the 
factorial two-way ANCOVA showed a significant 
group × baseline score effect after controlling for baseline 
differences [F(1,68) = 5.26, p = 0.025, ηp

2 = 0.07], with the post 
hoc comparisons showing a statistically significant greater 
reduction in depression scores for the MM-high subgroup 
(∆depression  = −4.14 ± 4.50) compared to the MM-low 
(−0.81 ± 2.01; p = 0.005), control-low (0.30 ± 2.51; p < 0.001), 
and control-high (0.36 ± 3.75; p = 0.001) sub-groups.

Well-Being
In the final sample, we  found good internal consistency 
(McDonald’s omega) of the well-being score at pre- (0.82) and 
post-tests (0.88). Group scores of the WEMWBS at pre- and 
post-tests are depicted in Figure  2D.

The ANCOVA showed a significant main group effect on 
pre-post intervention change score of well-being )(∆wellbeing  

TABLE 1  |  Cohort characteristics and baseline (pre-test) psychological and 
cognitive measures of both groups.

Variables
Control 

group (n = 38)
MM group 

(n = 38)
Statistics*

Characteristics
Number of women 12 23 χ2(1,76) = 6.41, p = 0.011
Age in years mean (SD) 21.83 (4.13) 22.43 (2.44) t(74) = −0.779, p = 0.438
D2 Mean (CI)
TN 50.95 (3.08) 51.34 (2.89) t(73) = −0.23, p = 0.819
CC 50.07 (3.02) 51.32 (2.74) t(73) = −0.61, p = 0.546
E% 49.10 (2.89) 50.13 (2.8) t(73) = −0.83, p = 0.410
DASS21 Mean (CI)
Stress 7.32 (1.55) 10.63 (1.46) t(74) = −3.05, p = 0.003
Anxiety 3.13 (0.91) 5.76 (1.27) t(74) = −3.31, p = 0.001
Depression 4.29 (1.18) 8 (1.66) t(74) = −3.56, p = 0.0006
WEMWBS Mean (CI) 49.32 (2) 45.29 (2.36) t(74) = 2.55, p = 0.013

*Statistically significant value of p are highlighted in bold.
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after controlling for baseline differences [F(1,69) = 9.03, p = 0.004, 
ηp

2 = 0.12], with the MM group showing significantly greater 
improvement in well-being (∆wellbeing  = 4.39 ± 4.73) than the 
control group (0.32 ± 6.17).

Attentional Abilities
After controlling for baseline differences in the relevant variables, 
the ANCOVA showed no significant effect of the group factor 
on pre-post intervention change scores of all D2-R’s variables, 
indicating statistically comparable pre- and post-tests 

performances in both groups (respectively for the control group 
and the MM group, TN∆  = 4.37 ± 5.53/5.03 ± 3.98; ∆CC  = 6.69 ±  
5.25/6.89 ± 3.33; %∆E  = 5.98 ± 5.89/6.11 ± 7.13).

DISCUSSION

The main aim of the current study was to evaluate the efficacy 
of a short online mindfulness intervention in countering the 
potential psychological distress and attentional deficits in 
university students constrained to remote learning and lockdown 

A

C

B

D

FIGURE 2  |  Group scores of the DASS21 and WEMWBS at pre- and post-tests. (A) Stress scores, (B) Anxiety scores, (C) Depression scores, and (D) Well-being 
scores. Error bars represent the normalized 95% CI.

A B

FIGURE 3  |  The distribution of participants in the “low” and “high” baseline levels for both the control and the MM groups at pre-test. (A) Anxiety scores and 
(B) Depression scores.
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measures during the COVID-19 crisis. Before assessing the 
outcome of the meditation intervention, we were first interested 
in confirming whether our participants actually experienced 
psychological and attentional difficulties.

Baseline Psychological and Attentional 
Status
Because at the time of the study no control group or 
pre-COVID-19 measures could be  taken to formally assess 
the impact of the pandemic, we  compared our baseline 
(pre-tests) results to previous studies and normative values 
in a similar population. As expected, the participants showed 
psychological difficulties reflected by their levels of stress, 
anxiety, and depression with a high prevalence of scores in 
the extreme to extremely severe categories. In accordance 
with the findings of Haesebaert et  al. (2020) in a 16–29 years 
old group (WEMWBS M ± SD = 47.80 ± 7.23, and 47.30 ± 7.13 in 
our study), our results highlighted the significantly poorer 
well-being score of the French students during the COVID-19 
pandemic, compared to previously reported scores (WEMWBS 
M ± SD = 51.88 ± 6.87  in Trousselard et  al., 2016; t-test 
comparison using t-values computed from means and SD 
reported in both studies: t(149) = 4.019, p < 0.001). These 
worrying figures in the psychological domain support the 
urgent need of identifying preventive and interventional 
strategies to help university students cope with the additional 
psychological distress they are facing during the pandemic, 
such as the online MMI investigated in this study. However, 
the observed scores for the D2-R test reflecting attentional 
abilities were situated in the average range of the age-specific 
European population (T-score around 50), indicating no 
substantial deficiency in this area. This finding corroborates 
the choice of keeping the students academically active. Being 
enrolled, even remotely, in a study program seems to give 
enough cognitive stimulation so the psychological distress 
would not compromise the attentional performance of students.

Feasibility of the Online Mindfulness 
Intervention
Compared to previous online MMI in students, our 
intervention showed a high completion rate of 79% (58% 
in Cavanagh et  al., 2018, 71% in Danilewitz et  al., 2018), 
and a satisfying adherence rate to the intervention, with 
participants completing on average 82% of the sessions (50% 
in Noone and Hogan, 2018; 95% in González-garcía and 
López, 2021). Our results are similar to the ones of Haliwa 
et  al., 2021 (90% of completion rate) in undergraduate 
students using a mobile mindfulness application which offered 
5–15 min guided exercises over 10 days. Overall, it appears 
that guided-MM audio sessions freely available at the end 
of the day (20 min during weekdays and 10 min during the 
weekend) and coupled with a motivational follow-up is a 
feasible and suitable intervention for University students, 
even during unusually straining times. In contrast with 
González-garcía and López (2021), the feasibility of our 
protocol was shown among students who were enrolled in 

different postgraduate or masters years of different majors 
(Engineering, Sports Sciences, Education Sciences).

Efficacy of the Online Mindfulness 
Intervention on Mental Health and 
Attentional Abilities
We were expecting our intervention to reduce the MM group’s 
stress, anxiety, and depression levels, while enhancing their 
psychological well-being and attentional abilities.

Our results confirmed the expected benefits of MM 
practice on the psychological level. The observed reduction 
in stress, anxiety, and depression and the enhanced 
psychological well-being adds on to the previously reported 
benefits in general population during the COVID-19 health 
crisis (Khandelwal, 2020; Lim et al., 2020; Matiz et al., 2020; 
Sanilevici et  al., 2021), and extends those observed in 
university students outside this particularly straining context 
(Spadaro and Hunker, 2016; Cavanagh et  al., 2018; El Morr 
et al., 2020; Moore et al., 2020). It also confirms the reduction 
in anxiety and depression suggested by González-García and 
López’ study that used different measures and lacked a 
control group (González-garcía and López, 2021). The current 
study supports the efficacy of MM in modulating the negative 
psychological states inherent to the ongoing pandemic 
(Khandelwal, 2020), even when practiced briefly online. 
Furthermore, our results suggested that MM benefits were 
especially robust for the participants presenting high baseline 
anxiety and depression levels. Hence, it seems that brief 
online MMI could be  more helpful for those who suffer 
from a poorer mental health. This conclusion should 
be  tempered since the observed results were based on 
statistical interactions with a small effect size. Nevertheless, 
converging evidence was reported elsewhere (Schreiner and 
Malcolm, 2008). In their 2008 study, Schreiner and Malcolm 
also used the DASS-21 and found that participants with 
severe emotional difficulties at baseline demonstrated the 
most notable improvement after a 10-week MM program. 
MM practice could hence play a role in normalizing emotional 
states. As emotional distress is a result of non-acceptance 
of one’s emotions rather than the emotion itself (Barlow 
et  al., 2004), by developing self-awareness, acceptance, and 
non-reactivity MM practice could improve mental health. 
This could be  linked to the MM-related increase in 
parasympathetic activity and decrease in sympathetic one 
(for review see Vago and Silbersweig, 2012), which reduces 
the physiological response to poor mental health. Conceptually, 
it is argued that developing trait mindfulness through 
mindfulness practice enables the person to better tolerate 
their affect and eventually be  liberated from its negative 
impact (Bishop et  al., 2004; Shapiro et  al., 2006).

On the cognitive level, contrary to our expectations, our 
results showed that attentional improvement cannot be attributed 
to the studied MMI. Notwithstanding, the expected attentional 
difficulties were also not found at baseline to start with. So, 
it might not be  surprising that the tested short intervention 
did not produce a noticeable enhancement in attentional 
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abilities in already good performing young participants. To 
this end, a longer intervention may be  needed, as shown for 
instance by Jha et  al. (2007) after 5 weeks of MM training 
in students. Finally, the remote learning experience might 
have actually offered an opportunity to students to maintain 
their cognitive faculties. This may be  related to cognitive 
stimulation and to the mitigation of the lockdown-imposed 
social isolation. A total academic interruption scenario may 
have had greater impacts on cognitive performance. According 
to Ingram et  al., 2021, social isolation can cause cognitive 
decline regardless of age. So it is a possibility that the online 
daily interactions with teachers and other students offered 
further cognitive protection.

Overall, although the tested mindfulness intervention did 
not enhance the attentional abilities in already good performing 
students, it did promote their mental health that seemed to 
be  significantly compromised by the pandemic context.

Conclusions, Limitations, and Future 
Directions
This study confirms the mental health challenge imposed by 
the COVID-19 lockdown on university students. It also offers 
additional evidence on the feasibility and efficacy of 
mindfulness-based interventions in helping students to cope 
with mental distress during psychologically straining periods, 
like the current pandemic, and potentially a similar future 
crisis. Indeed, the adherence to the intervention was very 
promising, and despite the relatively short period of practice, 
positive psychological effects were observed on stress, anxiety, 
depression and well-being.

These encouraging findings come however with some 
limitations that need to be  addressed in future work. One 
limitation is the absence of an active control group. This 
raises the possibility of non-specific aspects to the mindfulness 
intervention contributing to the observed effects, and that 
the (non-blind) control group would be  biased toward not 
achieving better in post-tests. As suggested by Davidson and 
Kaszniak (2015), a more rigorous, but undeniably more 
challenging approach, for a future study would be  to include 
several control groups, designed to rule out alternative 
explanatory mechanisms of the expected effects, within a 
“dual-blind” design. The present study used also a non-stratified 
randomization procedure leading eventually to significant 
differences at baseline between the experimental and control 
groups. Although, this was controlled for in the statistical 
analysis, it would be  interesting to specifically investigate in 
balanced groups the effects of baseline score levels and 
performance on the outcomes of the studied MMI. This would 
help in providing more individual-specific practice 
recommendations. It is also worth mentioning that the 
per-protocol analysis that was used here, wherein drop-outs 
are excluded, may lead to an overestimation of the benefits 
in real population. Unfortunately, we  had no post-tests data 
for the participants who did not follow or discontinued the 
protocol to satisfyingly conduct an intention to treat analysis. 
Nevertheless, most of the possible biases that can result from 

the per-protocol analysis (Ranganathan et  al., 2016), were 
either inapplicable or controlled for in our study. Finally, an 
inherent limitation of online experimentation is the challenge 
of objectively monitoring the participants during the testing 
and the intervention sessions. Indeed, although the participants 
were given detailed instructions and were reminded of them 
throughout the tests and the sessions, we  cannot be  sure 
how respectful and punctual they were in reality. Ideally, for 
future research, pre- and post-tests must be  realized in 
laboratory-controlled conditions with the presence of the 
experimenter. Unfortunately, this was not possible due the 
health restrictions imposed at the time of the present study. 
The pandemic context also constrained our sample size and 
the duration of the intervention. Testing a larger cohort with 
longer online MMI in future research could potentially induce 
attentional effects that we  might have missed here, and allow 
the specific investigation of the relationship between cognitive 
abilities and mental health.

DATA AVAILABILITY STATEMENT

The raw data supporting the conclusions of this article will 
be  made available by the authors, without undue reservation.

ETHICS STATEMENT

The studies involving human participants were reviewed and 
approved by the Ethics Committee for Research in Science 
and Techniques of Physical and Sports Activities (CER STAPS 
no IRB00012476-2020-25-11-70). The patients/participants 
provided their written informed consent to participate in 
this study.

AUTHOR CONTRIBUTIONS

All authors participated in conceiving the study design. RS-M 
and LD-R conducted the experiment, collected the data, and 
analyzed the results. All authors contributed to the article and 
approved the submitted version.

ACKNOWLEDGMENTS

The authors would like to thank Antoine Gerlier for contribution 
to the mindfulness intervention design, Marine Julien-Vintrou 
for assistance in data collection, and Jean-Jacques Temprado 
for useful discussions and comments on the manuscript.

SUPPLEMENTARY MATERIAL

The Supplementary Material for this article can be  found online 
at: https://www.frontiersin.org/articles/10.3389/fpsyg.2022.889807/
full#supplementary-material

https://www.frontiersin.org/journals/psychology
www.frontiersin.org
https://www.frontiersin.org/journals/psychology#articles
https://www.frontiersin.org/articles/10.3389/fpsyg.2022.889807/full#supplementary-material
https://www.frontiersin.org/articles/10.3389/fpsyg.2022.889807/full#supplementary-material


Devillers-Réolon et al.	 Mindfulness in Students During COVID-19

Frontiers in Psychology | www.frontiersin.org	 11	 July 2022 | Volume 13 | Article 889807

 

REFERENCES

Al-Tammemi, A. B., Akour, A., and Alfalah, L. (2020). Is it just About physical 
health? An online cross-sectional study exploring the psychological distress 
among university students in Jordan in the midst of COVID-19 pandemic. 
Front. Psychol. 11:562213. doi: 10.3389/fpsyg.2020.562213

Awadalla, S., Davies, E. B., and Glazebrook, C. (2020). A longitudinal cohort 
study to explore the relationship between depression, anxiety and academic 
performance among Emirati university students. BMC Psychiatry 20:448. 
doi: 10.1186/s12888-020-02854-z

Aylie, N. S., Mekonen, M. A., and Mekuria, R. M. (2020). The psychological 
impacts of COVID-19 pandemic among university students in bench-sheko 
zone, south-West Ethiopia: a community-based cross-sectional study. Psychol. 
Res. Behav. Manag. 13, 813–821. doi: 10.2147/PRBM.S275593

Barlow, D. H., Allen, L. B., and Choate, M. L. (2004). Toward a unified treatment 
for emotional disorders. Behav. Ther. 35, 205–230. doi: 10.1016/S0005-7894(04) 
80036-4

Bishop, S. R., Lau, M., Shapiro, S., Carlson, L., Anderson, N. D., Carmody, J., 
et al. (2004). Mindfulness: a proposed operational definition. Clin. Psychol. 
Sci. Pract. 11, 230–241. doi: 10.1093/clipsy/bph077

Brickenkamp, R. (1962). Aufmerksamkeits-Belastungs-Test (Testd2). [The d2 Test 
of Attention.] (1st Edn.). Göttingen: Hogrefe.

Brickenkamp, R., Schmidt-Atzert, L., and Liepmann, D. (2016). D2-R: Test 
d’Attention Concentrée-Révisé: Supplément Pour la Version Informatisée. Editions 
Hogrefe France.

Brickenkamp, R., and Zilmer, E. (1998). The D2 Test of Attention. Seattle, 
Washington: Hogrefe & Huber Publishers.

Cásedas, L., Pirruccio, V., Vadillo, M. A., and Lupiáñez, J. (2019). Does mindfulness 
meditation training enhance executive control? A systematic review and 
Meta-analysis of randomized controlled trials in adults. Mindfulness 11, 
411–424. doi: 10.1007/s12671-019-01279-4

Cavanagh, K., Churchard, A., O’Hanlon, P., Mundy, T., Votolato, P., Jones, F., 
et al. (2018). A randomised controlled trial of a brief online mindfulness-
based intervention in a non-clinical population: replication and extension. 
Mindfulness 9, 1191–1205. doi: 10.1007/s12671-017-0856-1

Chiesa, A., Calati, R., and Serretti, A. (2011). Does mindfulness training improve 
cognitive abilities? A systematic review of neuropsychological findings. Clin. 
Psychol. Rev. 31, 449–464. doi: 10.1016/j.cpr.2010.11.003

Ching, H. H., Koo, M., Tsai, T. H., and Chen, C. Y. (2015). Effects of a 
mindfulness meditation course on learning and cognitive performance among 
university students in Taiwan. Evid. Based Complement. Alternat. Med. 2015, 
1–7. doi: 10.1155/2015/254358

Cibrian-Llanderal, T., Melgarejo-Gutierrez, M., and Hernandez-Baltazar, D. 
(2018). “Stress and cognition: Psychological basis and support resources,” 
in Health and Academic Achievement. ed. B. Bernal-Morales (London: 
IntechOpen).

Cousineau, D. (2005). Confidence intervals in within-subject designs: a simpler 
solution to Loftus and Masson’s method. Tutor. Quant. Methods Psychol. 1, 
42–45. doi: 10.20982/tqmp.01.1.p042

Cousineau, D., Goulet, M. A., and Harding, B. (2021). Summary plots with 
adjusted error bars: the superb framework with an implementation in 
R. Adv. Methods Pract. Psychol. Sci. 4:251524592110351. doi: 10.1177/ 
25152459211035109

Danilewitz, M., Koszycki, D., Maclean, H., Sanchez-Campos, M., Gonsalves, C., 
Archibald, D., et al. (2018). Feasibility and effectiveness of an online 
mindfulness meditation program for medical students. Can. Med. Educ. J. 
9, e15–e25. doi: 10.36834/cmej.43041

Davidson, R. J., and Kaszniak, A. W. (2015). Conceptual and methodological 
issues in research on mindfulness and meditation. Am. Psychol. 70, 581–592. 
doi: 10.1037/a0039512

Di Pietro, G., Biagi, F., Costa, P., Karpiński, Z., and Mazza, J. (2020). The 
Likely Impact of COVID-19 on Education: Reflections Based on the Existing 
Literature and Recent International Datasets. Publications Office of the 
European Union, Luxembourg (Vol. EUR 30275).

Donald, M. (2012). French Translation of the DASS. Available at: http://www2.
psy.unsw.edu.au/dass/French/French.htm (Accessed March 3, 2022).

Dunn, T. J., Baguley, T., and Brunsden, V. (2014). From alpha to omega: a 
practical solution to the pervasive problem of internal consistency estimation. 
Br. J. Psychol. 105, 399–412. doi: 10.1111/bjop.12046

El Morr, C., Ritvo, P., Ahmad, F., and Moineddin, R. (2020). Effectiveness of 
an 8-week web-based mindfulness virtual community intervention for 
university students on symptoms of stress, anxiety, and depression: randomized 
controlled trial. JMIR Ment. Health 7:e18595. doi: 10.2196/18595

Eysenck, M. W., Derakshan, N., Santos, R., and Calvo, M. G. (2007). Anxiety 
and cognitive performance: attentional control theory. Emotion 7, 336–353. 
doi: 10.1037/1528-3542.7.2.336

French Public Health Agency (2021). CoviPrev: une enquête pour suivre 
l’évolution des comportements et de la santé mentale pendant l’épidémie 
de COVID-19. Available at: https://www.santepubliquefrance.fr/etudes-et-
enquetes/coviprev-une-enquete-pour-suivre-l-evolution-des-comportements-
et-de-la-sante-mentale-pendant-l-epidemie-de-covid-19#block-249162 
(Accessed February 28, 2022).

Gallant, S. N. (2016). Mindfulness meditation practice and executive functioning: 
breaking down the benefit. Conscious. Cogn. 40, 116–130. doi: 10.1016/j.
concog.2016.01.005

González-garcía, M., and López, J. G. (2021). Feasibility of a brief online 
mindfulness and compassion-based intervention to promote mental health 
among university students during the COVID-19 pandemic. Mindfulness 
12, 1685–1695. doi: 10.1007/s12671-021-01632-6

Green, J., Huberty, J., Puzia, M., and Stecher, C. (2021). The effect of meditation 
and physical activity on the mental health impact of COVID-19–related 
stress and attention to news among mobile app users in the United States: 
Cross-sectional survey. JMIR Ment. Heal. 8:e28479. doi: 10.2196/28479

Grossman, P., Kappos, L., Gensicke, H., D’Souza, M., Mohr, D. C., Penner, I. K., 
et al. (2010). MS quality of life, depression, and fatigue improve after 
mindfulness training: a randomized trial. Neurology 75, 1141–1149. doi: 
10.1212/WNL.0b013e3181f4d80d

Hadash, Y. (2016). The decoupling model of equanimity: theory, measurement, 
and test in a mindfulness intervention. Mindfulness 7, 1214–1226. doi: 
10.1007/s12671-016-0564-2

Haesebaert, F., Haesebaert, J., Zante, E., and Franck, N. (2020). Who maintains 
good mental health in a locked-down country? A French nationwide online 
survey of 11,391 participants. Health Place 66:102440. doi: 10.1016/j.
healthplace.2020.102440

Haliwa, I., Ford, C. G., Wilson, J. M., and Shook, N. J. (2021). A mixed-
method assessment of a 10-day mobile mindfulness intervention. Front. 
Psychol. 12:722995. doi: 10.3389/fpsyg.2021.722995

Hamza, C. A., Ewing, L., Heath, N. L., and Goldstein, A. L. (2021). When 
social isolation is nothing new: a longitudinal study on psychological 
distress during COVID-19 among university students with and without 
preexisting mental health concerns. Can. Psychol. 62, 20–30. doi: 10.1037/
cap0000255

Henry, J. D., and Crawford, J. R. (2005). The short-form version of the depression 
anxiety stress scales (DASS-21): construct validity and normative data in 
a large non-clinical sample. Br. J. Clin. Psychol. 44, 227–239. doi: 10.1348/ 
014466505X29657

Holm, S. (1979). A simple sequentially rejective multiple test procedure A 
simple sequentially rejective multiple test procedure. Scand. J. Stat. 6, 65–70.

Husky, M. M., Kovess-Masfety, V., and Swendsen, J. D. (2020). Stress and 
anxiety among university students in France during Covid-19 mandatory 
confinement. Compr. Psychiatry 102:152191. doi: 10.1016/j.comppsych.2020. 
152191

Ingram, J., Hand, C. J., and Maciejewski, G. (2021). Social isolation during 
COVID-19 lockdown impairs cognitive function. Appl. Cogn. Psychol. 35, 
935–947. doi: 10.1002/acp.3821

Jha, A. P., Krompinger, J., and Baime, M. J. (2007). Mindfulness training modifies 
subsystems of attention. Cogn. Affect. Behav. Neurosci. 7, 109–119. doi: 
10.3758/cabn.7.2.109

Josefsson, T., Larsman, P., Broberg, A. G., and Lundh, L. G. (2011). Self-
reported mindfulness mediates the relation between meditation experience 
and psychological well-being. Mindfulness 2, 49–58. doi: 10.1007/s12671- 
011-0042-9

Kabat-Zinn, J. (2017). Too early to tell: the potential impact and challenges—
ethical and otherwise—inherent in the mainstreaming of dharma in an 

https://www.frontiersin.org/journals/psychology
www.frontiersin.org
https://www.frontiersin.org/journals/psychology#articles
https://doi.org/10.3389/fpsyg.2020.562213
https://doi.org/10.1186/s12888-020-02854-z
https://doi.org/10.2147/PRBM.S275593
https://doi.org/10.1016/S0005-7894(04)80036-4
https://doi.org/10.1016/S0005-7894(04)80036-4
https://doi.org/10.1093/clipsy/bph077
https://doi.org/10.1007/s12671-019-01279-4
https://doi.org/10.1007/s12671-017-0856-1
https://doi.org/10.1016/j.cpr.2010.11.003
https://doi.org/10.1155/2015/254358
https://doi.org/10.20982/tqmp.01.1.p042
https://doi.org/10.1177/25152459211035109
https://doi.org/10.1177/25152459211035109
https://doi.org/10.36834/cmej.43041
https://doi.org/10.1037/a0039512
http://www2.psy.unsw.edu.au/dass/French/French.htm
http://www2.psy.unsw.edu.au/dass/French/French.htm
https://doi.org/10.1111/bjop.12046
https://doi.org/10.2196/18595
https://doi.org/10.1037/1528-3542.7.2.336
https://www.santepubliquefrance.fr/etudes-et-enquetes/coviprev-une-enquete-pour-suivre-l-evolution-des-comportements-et-de-la-sante-mentale-pendant-l-epidemie-de-covid-19#block-249162
https://www.santepubliquefrance.fr/etudes-et-enquetes/coviprev-une-enquete-pour-suivre-l-evolution-des-comportements-et-de-la-sante-mentale-pendant-l-epidemie-de-covid-19#block-249162
https://www.santepubliquefrance.fr/etudes-et-enquetes/coviprev-une-enquete-pour-suivre-l-evolution-des-comportements-et-de-la-sante-mentale-pendant-l-epidemie-de-covid-19#block-249162
https://doi.org/10.1016/j.concog.2016.01.005
https://doi.org/10.1016/j.concog.2016.01.005
https://doi.org/10.1007/s12671-021-01632-6
https://doi.org/10.2196/28479
https://doi.org/10.1212/WNL.0b013e3181f4d80d
https://doi.org/10.1007/s12671-016-0564-2
https://doi.org/10.1016/j.healthplace.2020.102440
https://doi.org/10.1016/j.healthplace.2020.102440
https://doi.org/10.3389/fpsyg.2021.722995
https://doi.org/10.1037/cap0000255
https://doi.org/10.1037/cap0000255
https://doi.org/10.1348/014466505X29657
https://doi.org/10.1348/014466505X29657
https://doi.org/10.1016/j.comppsych.2020.152191
https://doi.org/10.1016/j.comppsych.2020.152191
https://doi.org/10.1002/acp.3821
https://doi.org/10.3758/cabn.7.2.109
https://doi.org/10.1007/s12671-011-0042-9
https://doi.org/10.1007/s12671-011-0042-9


Devillers-Réolon et al.	 Mindfulness in Students During COVID-19

Frontiers in Psychology | www.frontiersin.org	 12	 July 2022 | Volume 13 | Article 889807

increasingly dystopian world. Mindfulness 8, 1125–1135. doi: 10.1007/
s12671-017-0758-2

Keller, A. S., Leikauf, J. E., Holt-Gosselin, B., Staveland, B. R., and Williams, L. M. 
(2019). Paying attention to attention in depression. Transl. Psychiatry 9:279. 
doi: 10.1038/s41398-019-0616-1

Keng, S.-L., Smoski, M. J., and Robins, C. J. (2011). Effects of mindfulness 
on psychological health: a review of empirical studies. Clin. Psychol. Rev. 
31, 1041–1056. doi: 10.1016/j.cpr.2011.04.006.Effects

Khandelwal, S. (2020). Efficacy of mindfulness meditation intervention on 
mental health during the times of COVID-19. Indian J. Posit. Psychol. 11, 
281–287.

Killgore, W. D. S., Cloonan, S. A., Taylor, E. C., and Dailey, N. S. (2020). 
Loneliness: a signature mental health concern in the era of COVID-19. 
Psychiatry Res. 290:113117. doi: 10.1016/j.psychres.2020.113117

Léon, C., Chan Chee, C., and du Roscoät, E. (2018). La dépression en France 
chez les 18-75 ans: résultats du baromètre santé 2017. Bull. Epidémiol. Hebd. 
32–33, 637–644.

Levin, M. E., Luoma, J. B., Psychotherapy--clinic, P., and Haeger, J. (2015). 
Decoupling as a mechanism of change in mindfulness and acceptance: 
a literature review. Behav. Modif. 39, 870–911. doi: 10.1177/ 
0145445515603707

Lim, J., Leow, Z., Ong, J. C., Pang, L.-S., and Lim, E. (2020). The effects of 
online group mindfulness training on stress and sleep quality during the 
COVID-19 pandemic in Singapore: a retrospective equivalence trial. SSRN 
Electron. J. 8:e21757. doi: 10.2139/ssrn.3629960

Lovibond, S. H., and Lovibond, P. F. (1995). Manual for the Depression Anxiety 
and Stress Scales. 2nd Edn. (Sydney: Psychology Fundation, Ed.).

Lutz, A., Slagter, H. A., Dunne, J. D., and Davidson, R. J. (2008). Attention 
regulation and monitoring in meditation. Trends Cogn. Sci. 12, 163–169. 
doi: 10.1016/j.tics.2008.01.005

Malinowski, P. (2013). Neural mechanisms of attentional control in mindfulness 
meditation. Front. Neurosci. 7:8. doi: 10.3389/fnins.2013.00008

Maran, T., Woznica, M., Moder, S., Furtner, M., Jehle, E., Hörner, S., et al. 
(2021). Overcoming automaticity through meditation. Mindfulness 12, 
2896–2907. doi: 10.1007/s12671-021-01749-8

Matiz, A., Fabbro, F., Paschetto, A., Cantone, D., Paolone, A. R., and Crescentini, C. 
(2020). Positive impact of mindfulness meditation on mental health of female 
teachers during the COVID-19 outbreak in Italy. Int. J. Environ. Res. Public 
Health 17:6450. doi: 10.3390/ijerph17186450

Moore, S., Barbour, R., Ngo, H., Sinclair, C., Chambers, R., Auret, K., et al. 
(2020). Determining the feasibility and effectiveness of brief online mindfulness 
training for rural medical students: a pilot study. BMC Med. Educ. 20:104. 
doi: 10.1186/s12909-020-02015-6

Moore, A., and Malinowski, P. (2009). Meditation, mindfulness and cognitive 
flexibility. Conscious. Cogn. 18, 176–186. doi: 10.1016/j.concog.2008. 
12.008

Muhammed, K., Terna, I. G., and Saanyol, D. B. (2018). The relationship 
between depression and academic performance among undergraduate 
students of Benue state university, Makurdi, Nigeria. Int. J. Educ. Eval. 4, 
77–85.

Noone, C., and Hogan, M. J. (2018). A randomised active-controlled trial to 
examine the effects of an online mindfulness intervention on executive 
control, critical thinking and key thinking dispositions in a university student 
sample. BMC Psychol. 6:13. doi: 10.1186/s40359-018-0226-3

Norris, C. J., Creem, D., Hendler, R., and Kober, H. (2018). Brief mindfulness 
meditation improves attention in novices: evidence from ERPs and 
moderation by neuroticism. Front. Hum. Neurosci. 12:315. doi: 10.3389/
fnhum.2018.00315

Oduwaiye, R. O., Yahaya, L. A., Amadi, E. C., and Tiamiyu, K. A. (2017). 
Stress level and academic performance of university students in Kwara state, 
Nigeria. Makerere. J. High. Educ. 9, 103–112. doi: 10.4314/majohe.v9i1.9

Pessoa, L., and Adolphs, R. (2010). Emotion processing and the amygdala: 
from a “low road” to “many roads” of evaluating biological significance. 
Nat. Rev. Neurosci. 11, 773–782. doi: 10.1038/nrn2920

Ranganathan, P., Pramesh, C., and Aggarwal, R. (2016). Common pitfalls in 
statistical analysis: intention-to-treat versus per-protocol analysis. Perspect. 
Clin. Res. 7, 144–146. doi: 10.4103/2229-3485.184823

Ratanasiripong, P., Park, J. F., Ratanasiripong, N., and Kathalae, D. (2015). 
Stress and anxiety management in nursing students: biofeedback and 

mindfulness meditation. J. Nurs. Educ. 54, 520–524. doi: 10.3928/01484834- 
20150814-07

Salman, M., Asif, N., Mustafa, Z. U., Khan, T. M., Shehzadi, N., Hussain, K., 
et al. (2020). Psychological impact of COVID-19 on Pakistani university 
students and how they are coping. medRxiv. [Preprint]. doi: 
10.1101/2020.05.21.20108647

Sanilevici, M., Reuveni, O., Lev-Ari, S., Golland, Y., and Levit-Binnun, N. 
(2021). Mindfulness-based stress reduction increases mental wellbeing and 
emotion regulation during the first wave of the COVID-19 pandemic: a 
synchronous online intervention study. Front. Psychol. 12:720965. doi: 10.3389/
fpsyg.2021.720965

Schreiner, I., and Malcolm, J. P. (2008). The benefits of mindfulness meditation: 
changes in emotional states of depression, anxiety, and stress. Behav. Chang. 
25, 156–168. doi: 10.1375/bech.25.3.156

Shamaki, T. A. (2015). Influence of learning environment on students’ academic 
achievement in mathematics: a case study of some selected secondary schools 
in Yobe state – Nigeria. J. Educ. Pract. 6, 40–44.

Shapiro, S. L., Astin, J. A., Bishop, S. R., and Cordova, M. (2005). Mindfulness-
based stress reduction for health care professionals: results from a randomized 
trial. Int. J. Stress. Manag. 12, 164–176. doi: 10.1037/1072-5245.12.2.164

Shapiro, S. L., Carlson, L. E., Astin, J. A., and Freedman, B. (2006). Mechanisms 
of mindfulness. J. Clin. Psychol. 62, 373–386. doi: 10.1002/jclp.20237

Son, C., Hegde, S., Smith, A., Wang, X., and Sasangohar, F. (2020). Effects 
of COVID-19 on college students’ mental health in the United  States: 
interview survey study. J. Med. Internet Res. 22:e21279. doi: 10.2196/ 
21279

Spadaro, K. C., and Hunker, D. F. (2016). Exploring the effects of an online 
asynchronous mindfulness meditation intervention with nursing students 
on stress, mood, and cognition: a descriptive study. Nurse Educ. Today 39, 
163–169. doi: 10.1016/j.nedt.2016.02.006

Spijkerman, M. P. J., Pots, W. T. M., and Bohlmeijer, E. T. (2016). Effectiveness 
of online mindfulness-based interventions in improving mental health: a 
review and meta-analysis of randomised controlled trials. Clin. Psychol. Rev. 
45, 102–114. doi: 10.1016/j.cpr.2016.03.009

Tennant, R., Hiller, L., Fishwick, R., Platt, S., Joseph, S., Weich, S., et al. (2007). 
The Warwick-Dinburgh mental well-being scale (WEMWBS): development 
and UK validation. Health Qual. Life Outcomes 5, 1–13. doi: 10.1186/1477- 
7525-5-63

Tkatch, R., Bazarko, D., Musich, S., Wu, L., MacLeod, S., Keown, K., et al. 
(2017). A pilot online mindfulness intervention to decrease caregiver burden 
and improve psychological well-being. J. Evid. Based Complementy Altern. 
Med. 22, 736–743. doi: 10.1177/2156587217737204

Trousselard, M., Steiler, D., Dutheil, F., Claverie, D., Canini, F., Fenouillet, F., 
et al. (2016). Validation of the Warwick-Edinburgh mental well-being scale 
(WEMWBS) in French psychiatric and general populations. Psychiatry Res. 
245, 282–290. doi: 10.1016/j.psychres.2016.08.050

Tyng, C. M., Amin, H. U., Saad, M. N. M., and Malik, A. S. (2017). The 
influences of emotion on learning and memory. Front. Psychol. 8:1454. doi: 
10.3389/fpsyg.2017.01454

Vago, D. R., and Silbersweig, D. (2012). Self-awareness, self-regulation, and 
self-transcendence (S-ART): a framework for understanding the neurobiological 
mechanisms of mindfulness. Front. Hum. Neurosci. 6:296. doi: 10.3389/
fnhum.2012.00296

Vitasari, P., Wahab, M. N. A., Othman, A., Herawan, T., and Sinnadurai, S. K. 
(2010). The relationship between study anxiety and academic performance 
among engineering students. Procedia Soc. Behav. Sci. 8, 490–497. doi: 
10.1016/j.sbspro.2010.12.067

Walsh, K. M., Saab, B. J., and Farb, N. A. S. (2019). Effects of a mindfulness 
meditation app on subjective well-being: active randomized controlled 
trial and experience sampling study. J. Med. Internet Res. 6:e10844. doi: 
10.2196/10844

Zeidan, F., Johnson, S. K., Diamond, B. J., David, Z., and Goolkasian, P. (2010). 
Mindfulness meditation improves cognition: evidence of brief mental training. 
Conscious. Cogn. 19, 597–605. doi: 10.1016/j.concog.2010.03.014

Zhang, H., Zhang, A., Liu, C., Xiao, J., and Wang, K. (2021). A brief 
online mindfulness-based group intervention for psychological distress 
among Chinese residents during COVID-19: a pilot randomized 
controlled trial. Mindfulness 12, 1502–1512. doi: 10.1007/s12671-021- 
01618-4

https://www.frontiersin.org/journals/psychology
www.frontiersin.org
https://www.frontiersin.org/journals/psychology#articles
https://doi.org/10.1007/s12671-017-0758-2
https://doi.org/10.1007/s12671-017-0758-2
https://doi.org/10.1038/s41398-019-0616-1
https://doi.org/10.1016/j.cpr.2011.04.006.Effects
https://doi.org/10.1016/j.psychres.2020.113117
https://doi.org/10.1177/0145445515603707
https://doi.org/10.1177/0145445515603707
https://doi.org/10.2139/ssrn.3629960
https://doi.org/10.1016/j.tics.2008.01.005
https://doi.org/10.3389/fnins.2013.00008
https://doi.org/10.1007/s12671-021-01749-8
https://doi.org/10.3390/ijerph17186450
https://doi.org/10.1186/s12909-020-02015-6
https://doi.org/10.1016/j.concog.2008.12.008
https://doi.org/10.1016/j.concog.2008.12.008
https://doi.org/10.1186/s40359-018-0226-3
https://doi.org/10.3389/fnhum.2018.00315
https://doi.org/10.3389/fnhum.2018.00315
https://doi.org/10.4314/majohe.v9i1.9
https://doi.org/10.1038/nrn2920
https://doi.org/10.4103/2229-3485.184823
https://doi.org/10.3928/01484834-20150814-07
https://doi.org/10.3928/01484834-20150814-07
https://doi.org/10.1101/2020.05.21.20108647
https://doi.org/10.3389/fpsyg.2021.720965
https://doi.org/10.3389/fpsyg.2021.720965
https://doi.org/10.1375/bech.25.3.156
https://doi.org/10.1037/1072-5245.12.2.164
https://doi.org/10.1002/jclp.20237
https://doi.org/10.2196/21279
https://doi.org/10.2196/21279
https://doi.org/10.1016/j.nedt.2016.02.006
https://doi.org/10.1016/j.cpr.2016.03.009
https://doi.org/10.1186/1477-7525-5-63
https://doi.org/10.1186/1477-7525-5-63
https://doi.org/10.1177/2156587217737204
https://doi.org/10.1016/j.psychres.2016.08.050
https://doi.org/10.3389/fpsyg.2017.01454
https://doi.org/10.3389/fnhum.2012.00296
https://doi.org/10.3389/fnhum.2012.00296
https://doi.org/10.1016/j.sbspro.2010.12.067
https://doi.org/10.2196/10844
https://doi.org/10.1016/j.concog.2010.03.014
https://doi.org/10.1007/s12671-021-01618-4
https://doi.org/10.1007/s12671-021-01618-4


Devillers-Réolon et al.	 Mindfulness in Students During COVID-19

Frontiers in Psychology | www.frontiersin.org	 13	 July 2022 | Volume 13 | Article 889807

Zollars, I., Poirier, T. I., and Pailden, J. (2019). Effects of mindfulness meditation 
on mindfulness, mental well-being, and perceived stress. Curr. Pharm. Teach. 
Learn. 11, 1022–1028. doi: 10.1016/j.cptl.2019.06.005

Conflict of Interest: The authors declare that the research was conducted in 
the absence of any commercial or financial relationships that could be  construed 
as a potential conflict of interest.

Publisher’s Note: All claims expressed in this article are solely those of the 
authors and do not necessarily represent those of their affiliated organizations, 

or those of the publisher, the editors and the reviewers. Any product that may 
be evaluated in this article, or claim that may be made by its manufacturer, is 
not guaranteed or endorsed by the publisher.

Copyright © 2022 Devillers-Réolon, Mascret and Sleimen-Malkoun. This is an open-access 
article distributed under the terms of the Creative Commons Attribution License (CC BY). 
The use, distribution or reproduction in other forums is permitted, provided the original 
author(s) and the copyright owner(s) are credited and that the original publication in 
this journal is cited, in accordance with accepted academic practice. No use, distribution 
or reproduction is permitted which does not comply with these terms.

https://www.frontiersin.org/journals/psychology
www.frontiersin.org
https://www.frontiersin.org/journals/psychology#articles
https://doi.org/10.1016/j.cptl.2019.06.005
https://creativecommons.org/licenses/by/4.0/

	Online Mindfulness Intervention, Mental Health and Attentional Abilities: A Randomized Controlled Trial in University Students During COVID-19 Lockdown
	Introduction
	Materials and Methods
	Participants
	Procedures
	Assessment
	Interventions
	Measures
	Adherence to the MMI
	Mental Health
	Stress, Anxiety, and Depression
	Psychological Well-Being
	Attentional Abilities
	Data Analysis

	Results
	Cohort Characteristics and Between Groups Baseline Comparisons
	Adherence to the Online Mindfulness Intervention
	Stress, Anxiety, and Depression
	Well-Being
	Attentional Abilities

	Discussion
	Baseline Psychological and Attentional Status
	Feasibility of the Online Mindfulness Intervention
	Efficacy of the Online Mindfulness Intervention on Mental Health and Attentional Abilities
	Conclusions, Limitations, and Future Directions

	Data Availability Statement
	Ethics Statement
	Author Contributions

	References



